Ensuing Academic, Social, and Language Success 

for Deaf Children in Mainstreamed Environments

27 February 2007

To: 

Hunniya Wazeer, Directress

Brilliant Stars International College

321 Kumaratunge Mawatha

Nupe, Matara

071-495-1108 (tel)

Re: Amra Razmi, 7 yrs. 

Dear Directress Wazeer,

Thank you for approaching me at the Rohana Special School to discuss the unique challenges faced in educating Amra, a young deaf girl enrolled in an English medium college and learning among hearing pupils. This indicates that your school has a strong and sincere interest in helping Amra succeed. 


Based on the information you have provided me and on my own personal experience as a deaf pupil mainstreamed in a hearing school, I have compiled a list of helping points to encourage Amra’s success at the Brilliant Stars International College. 

I hope that these following recommendations will be effective in helping Amra become a fully capable pupil; it is clear that she has much potential and, with help from her teachers, classmates, and family, she will tap into it. 

Please contact me anytime if you have any questions.


All the best,

Adam Stone

077-552-0223 (SMS only, until June 2007)

adamstone@gmail.com
Ensuing Academic, Social, and Language Success 

for Deaf Children in Mainstreamed Environments

Introduction



While this guide is expressly created for the purposes of helping Amra Razmi, a 7-year-old deaf girl, succeed at her hearing English medium school, Brilliant Stars International College in Matara, Sri Lanka, its helping points can be adapted to be of benefit for any deaf child in any mainstreamed environment worldwide. 

However, this document is not a professional opinion but instead one based on the author’s own experience being educated from Grades 5 to 12 in a mainstreamed public school environment in the United States. The help and advice of professionals, such as audiologists, qualified teachers of the deaf, and speech-language pathologists should always be retained throughout the pupil’s education, and any local cultural or religious sensitivities should be taken into consideration. 

For quick reference, the helping points begin on page 4. 

A Holistic Perspective



Deafness does not simply make it harder to succeed in an academic environment. Hearing loss impacts all aspects of a child’s growth including its education, social development, and language fluency. 

When considering the special needs of deaf children in mainstreamed environments, it is helpful to group all concerns in three general areas: academic, social, and language. It is the responsibility of the school and the family to ensure that all three areas are given equal consideration. 

The challenges of deafness do not manifest themselves just as academic issues, but also (and perhaps even more so) as social and communication issues. If one area is given more priority than the other two, the child’s overall education and growth will suffer. 

Likewise, it should not be the sole responsibility of the headmistress, a teacher, or the child’s parents to help the deaf child succeed. Indeed, all teachers who interact with the child, the extended family, the school administration, support professionals (such as speech-language pathologists and audiologists), and the child’s hearing and deaf peers need to be educated about these issues and play active roles in encouraging the child’s development in the academic, social, and language areas. 

Important Terms



Deaf: 

Having a hearing loss significant enough to impede unaided spoken communication. The term hearing-impaired may also be used interchangeably. The term deaf-mute or deaf and dumb is outdated, culturally insensitive, and improper as many deaf people can and do speak. It is also important to remember that deaf means just that—an auditory loss. It does not imply that the deaf person has limited mental or cognitive abilities, or any other physical impairments. 

Hearing: 

Having full hearing ability. Hearing school is meant to indicate a school in where hearing pupils are enrolled, as contrasted to a special school or a school for the deaf. It is preferable to use this term and not normal (as in normal children or normal school) as it implies that the deaf child is not normal. Feeling or appearing normal is often one of the deaf child’s biggest anxieties, as is equally true for almost any hearing child!

Mainstream(ed): 

An approach to deaf education, which saw initial adoption in developed countries the 1960s and 1970s. Following legislative reform of special education regulations, and accompanied with technological advanced in assistive hearing devices such as cochlear implants, mainstreaming deaf children became the most widespread method of deaf education in the United States and other developed countries in the 1980s and 1990s. 

The principle behind mainstreaming is that the deaf pupil(s) can be best educated in the same environment as hearing pupils, with qualified professionals such as interpreters, teachers of the deaf and speech-language pathologists supporting the deaf pupil(s)’s academic and language development. 

Mainstreamed schools may have anywhere from one to one hundred deaf pupils learning among hearing peers, although the more common configuration is just one or two deaf pupils in a sea of hundreds of hearing peers. Thus, the deaf child’s social development, impaired by communication difficulties, often suffers and many deaf adults have reported mainstreamed environments to be rather lonely experiences. 

Consequently, there is still much debate in education circles whether mainstreaming is truly the best way to educate deaf children, but this strategy remains the most popular method today in the United States and possibly in other developed countries. 

Sign Language:

A primarily visual language which uses the hands, arms, face, and body to communicate, rather than using speech, tones, and inflections. Sri Lanka, like most countries, has a fully developed sign language, known either as Sri Lankan Sign Language (SLSL) or Sinhala Sign Language (SSL). 

Often, sign language is the easiest language for a deaf child to acquire, because it does not require any hearing ability. Sign language is a full language, as rich in its expressive ability as any spoken language, and should be considered as such. It is not a way to simply speak Sinhala or English using hands; it has its own grammatical structure, vocabulary, and syntax separate from spoken language. Any message that can be expressed in spoken language can also be expressed in sign language.

Total Communication:
A method of communication that uses speech and sign language simultaneously. An example of this may be a teacher speaking Sinhala and using SSL at the same time. In theory, it may make sense to give a child access to both languages, but in practice, it actually impedes the deaf child’s understanding of the classroom material. It is akin to constantly speaking English and Sinhala simultaneously; such a thing cannot be done without making the message less understandable. This communication method should be avoided as it is confusing, diminishes the expressive ability of both languages, and fails to help the child meaningfully acquire and understand either language.

Oral Education:
A method of education that places a preference on developing spoken communication. Sign language is discouraged and all classroom instruction is done verbally or in writing, with the deaf pupil relying on residual hearing ability (aided by hearing aids or cochlear implants), lip-reading, and reading to understand the message. Emphasis is placed on extensive speech therapy to develop the deaf child’s verbal ability. 

Oral education has many success stories, but it also has equally as many failures as meaningful language acquisition is not achieved in the deaf pupil. Generally, oral education is more successful if the child is merely hard-of-hearing (a mild hearing loss). With severe (a hearing loss between 70 and 90 decibels) or profound (a hearing loss of 90 decibels or greater) deafness, oral education is considerably more difficult, although well-fitted hearing aids or cochlear implants may somewhat offset the increased challenges. 

Bilingual-Bicultural Education:
A growing movement in the deaf education community where classes are taught using sign language and spoken/written language side-by-side. Also known as bi-bi education. Both languages are treated equally, but never spoken/signed simultaneously as in the case of total communication. 

An example of this method may be a teacher telling a folk tale in sign language, and then asking deaf pupils to write down their understanding of the folk tale in written language. New vocabulary words may be taught in both sign and written language, and deaf pupils may be asked to create an original story using the vocabulary words, and then recite it in sign language in front of the class. Speech therapy may or may not be part of the deaf pupil’s education, depending on the wishes of the parents or pupil. 

While this method is relatively new, it fits in the mainstream environment if there are several deaf pupils attending the hearing school. It recognizes the validity of sign language as an educational medium, places great emphasis on developing written ability, and encourages the acquisition of two languages, constantly reinforced by each other, and equally available to deaf pupils. It has shown much success, although more research needs to be done to confirm its viability as well as refine it. 

Amra Razmi


Amra Razmi is a 7-year-old girl who is the only deaf pupil at her school, the English-medium Brilliant Stars International College. Consequently, she may be considered a deaf pupil in a mainstreamed environment. She has been fitted with hearing aids and attends speech therapy once a week. The headmistress has reported that she seems to be doing fine in school, but is academically falling behind her hearing peers. In addition, Amra appears to have some friends, but sometimes she hits other children (and is not disciplined when she does this). 

The parents have expressed a desire for Amra to not learn sign language, preferring instead that Amra learn spoken language. It is assumed that Amra is learning spoken and written English at Brilliant Stars; it was not mentioned whether Amra is also learning spoken Sinhala in her speech therapy sessions.

Helping Points: Language



Introduction
While deafness is an auditory impairment, its most visible effects center around the acquisition and use of language. Generally, a deaf child cannot acquire spoken language without extra assistance, while sign language is as easy for deaf children to learn as spoken language is for hearing children.

Because human beings are primarily creatures who place a strong value on communication, language acquisition is the most important objective in a deaf child’s education. The rule of thumb is that a child must acquire one language—either spoken or signed—by the age of five, or its language and educational development may be severely impaired for the rest of his or her life.

This is why teachers of the deaf are primarily teachers of language, regardless of subject. Teachers of the deaf must constantly reinforce language in all aspects of their instruction. This may include emphasizing vocabulary words in science classes, encouraging deaf pupils to sign out math problems that they see in their workbooks, or writing down everything the deaf pupil signs so he or she can see his or her own signed expressions in written language.

Sinhala vs. English
The author noted with some concern that Amra is in an English-medium school, but living in a Sinhala-speaking country. Because it is so gravely important for Amra to acquire a reasonable command of language, it stands to reason that because Amra will live and work in a Sinhala-speaking country, she should learn Sinhala first, and only after becoming a master at Sinhala, learn English second. 

Sinhala has several advantages over English. First, almost everything in Sri Lanka is written in Sinhala, while English is used more sparingly. Thus, Amra will have a larger vocabulary of Sinhala to learn and draw from when expressing herself, simply because she will learn so many Sinhala words by looking around herself. English vocabulary is more difficult to learn because it is not as readily available in the real world.

Sinhala is also a pure phonetic language. This means that words are spoken exactly the same as they are spelled out on paper, and that phonetic rules do not change from word to word. A kayanna (l) will always have a hard “k” sound, no matter what word it appears in. Learning Sinhala will help Amra develop her speech and lipreading abilities because of the strong, stable connection between the written word and its spoken form.

English, on the other hand, is a difficult language to pronounce just from reading it. It has hundreds of pronunciation rules, which usages vary from word to word. The reader can never be sure when he or she encounter a new English word whether the “c” is hard or soft, or if the “e” is voiced or silent. It also possesses by far the largest vocabulary of any language in the world; anyone who learns English must resign himself or herself to learning a very large vocabulary before becoming proficient in it. 

When Amra graduates from school, she will most likely be working and living in a Sinhala-speaking and Sinhala-writing environment. Since language acquisition is so important and difficult with deaf children, it makes sense that whatever effort made should be put into Sinhala education, not English education. If she does not acquire a reasonable command of Sinhala, she may be isolated in her environment due to her communication differences. 

This is not to say that Amra should not learn English, but only wait until she has acquired a full command of the Sinhala language. It is useless to learn a second language if you cannot use the first language in any effective manner. The opposite is true; if Amra becomes a master at Sinhala, then she probably will have more success with English when it is time to learn it.

Recommendation: Amra should learn Sinhala first.

Literacy
Babies learn language by hearing them over and over from other people around them. Deaf children have no such way to learn spoken language; because they cannot hear, they cannot imitate language. Also because they cannot hear, they cannot look at a word, string together its sounds from individual letters, and deduce the sound of the word (and thus its meaning) from it.

For example, when a hearing child hears or says cat, he or she knows it means a small, furry animal with whiskers, sharp claws, and a long tail. When that same child learns the sounds of the letters “c,” “a,” and “t,” the child can then look at the word cat in a book, string together these letters and the sounds behind them, pronounce it, and realize that this grouping of letters means the same thing as the spoken word cat.  
No such mechanism for literacy acquisition is available for deaf children. Deaf children must be taught the meaning of every single word in its written form, one-by-one, and memorize its spelling (hearing children can often spell a word by thinking about its pronunciation, a method not available to deaf children). 

The remedy is to have the child read, read, read, read, read. By constantly exposing Amra to written language, Amra will eventually learn words by seeing them over and over (the same way a hearing baby doesn’t learn the word cat on its first try, but only after hearing it over and over). In addition, books will provide Amra with a language model, from which she can learn how words are supposed to be spelled, ordered, and modified. 

Many deaf people who have acquired a mastery of language have reported being avid readers in their youth; their constant exposure to written language translated into a deeper understanding and capability to use both written and spoken language. 

Thus, Amra should have many books to choose from. She can begin with picture books where there are colorful illustrations accompanying basic sentences, and then as her reading ability deepens, she can graduate to more advanced books, newspapers, and novels. Hopefully, Amra can develop a love for books and become self-sufficient in expanding her literacy (spontaneously reading books, picking them out from a shelf) as she grows older. 

Her understanding of every single word must be checked. To reinforce her growing vocabulary, she can create, using a exercise book, her own dictionary, where she can write down every new word she learns along with a drawing of the word’s meaning. 

Recommendation: Encourage Amra to read, read, read.

Language Expression

Language is of little use if one cannot adequately understand how to express himself or herself. Amra must be constantly encouraged to express herself—either via speech, sign, or in writing. She needs to understand that her words translate into meaning for other people, and that she can be just as adept at it as anybody else.

One effective way to develop expressive ability is to ask questions. Turn ordinary activities, such as cooking or cleaning, into educational, conversational sessions. In the kitchen, ask, “What kind of fruit is this?” and “How do we cook this dish?” and encourage Amra to respond. Correct any significant mistakes she makes, but be sure not to over-correct her or she will get discouraged. The key concept here is whether her meaning gets across or not via whatever language she is using. Eventually, Amra will grow confident in her expressive and conversational abilities.

Another way is to use pictures or photographs. Create a scrapbook using photographs from a family activity or a school field trip which Amra has been a part of, and under each photograph, write down a long description. Help Amra read these descriptions and understand that her experiences are transferable to language. Then encourage Amra to create her own descriptions of different photographs by both speaking out loud and writing them down. Photographs from newspapers or magazines can be useful, but be sure they involve some kind of dramatic scene, rather than simply a smiling face, so more meaning can be extracted.

Recommendation: Develop Amra’s expressive abilities.

Work In Groups
Humans use language to communicate ideas with each other. In the school classroom, pupils may often sit for hours simply listening to the teacher and writing down whatever the teacher writes on the blackboard. This is precisely the situation to avoid with Amra, because there is very little opportunity for language development here. 

When a deaf pupil is in a group, he or she is forced to use language to communicate and work with others in order to achieve the group objective. This may be difficult for her at first, but it is a wonderful way to develop receptive and expressive language abilities, as well as make new friends! Vary classroom instruction by giving in-class and take-home group assignments. At first, it may be wise to make sure at least one of Amra’s friends is also in the group so she has a “buddy” who will understand Amra better than other pupils.

The teacher should make sure that Amra is an active contributor to the group, and does not simply sit quietly while everybody else talks. Have Amra become the group leader sometimes, and at other times, have each group member discuss what he or she has contributed to the group. 

This is not to say that everything should become a group activity; certainly there are some materials that are better suited for direct instruction. However, other pupils often enjoy group activities as well, and it is a great way to vary the teaching style. 

Recommendation: Create group activities and assignments for 

Amra to complete by working with others.

Teachers’ Understanding Of Special Language Considerations

Because Amra may learn from many different teachers, they all need to be made aware about Amra’s special needs, no matter how short or long each teacher’s daily interaction with Amra is. There are simple guidelines that are described in the Helping Points: Academic section of this document that all teachers can and should follow. 

Also, because each one of Amra’s teacher is therefore a teacher of the deaf, they need to understand that their primary objective is to help Amra develop language. Yes, this may include special assignments created just for Amra or adjustments in their teaching styles—but often these modifications benefit all pupils, not just Amra! 

Included with this guide is a language development workbook created by Anne East, a former teacher at the Oak Lodge School For The Deaf in London, England. This workbook was created for the teachers of the Rohana Special School in Matara to help encourage language development for Rohana’s deaf pupils; all materials in the workbook also apply to Amra’s educational needs. 

Create a copy of this document as well as Ms. East’s workbook for all teachers to have and review from time to time. Also, a meeting of all of Amra’s teachers at the beginning and end of every school semester, as well as Amra’s parents, audiologist, and speech-language pathologists, to discuss Amra’s educational progress is recommended. In the United States, this is known as an individualized educational plan (IEP) meeting and is very effective in sharing ideas and strategies and checking the deaf pupil’s overall progress.

If there are any special education (or even better, deaf education) workshops in Sri Lanka, encourage Amra’s more frequent teachers and even parents and the headmistress to attend so they can learn more strategies for teaching Amra. 

Recommendation: Make copies of this guide for all teachers. Have regular meetings

 involving teachers, family, and professionals to discuss Amra’s progress. 

Fingerspelling

Lipreading is not an exact science. Even the best lipreaders can absolutely understand only 30% of what a person is saying; the rest of the meaning must come through guesswork and understanding the subject context. 


Even if sign language is not taught, fingerspelling can be enormously important in aiding communication between teacher and pupil and between parents and child. There are thousands of words in any language, and many words look the same on the lips to the child. In English, a common example of this are the words: bat, mat, pat, pad, bad, and mad. When in context, the child can figure out which meaning is correct, but he or she may be wrong. It is useless to keep repeating “bat” if the child does not understand it the first time because the child may think it is a completely different word. Fingerspelling the problematic word helps solve the problem, allows Amra to learn a new word, and lets the conversation proceed. 

One may think that verbally spelling the word, like saying b, a, t to explain bat would work, but it has the same problems where b can be confused for p or t for d. Fingerspelling is far more clear. 
Fingerspelling is a critical skill for teachers and parents to learn to help the deaf child understand and grow its vocabulary. When new words are spoken, Amra can ask for the fingerspelling of the word and add it to her personal dictionary. Remember that when working with deaf children, if there is no visual aid for a new word (this can mean a picture, a sign, a fingerspelling of it, or the writing down of the word itself), the word is NOT learnt. Even the best deaf lipreader needs the assistance of fingerspelling to figure out certain words he or she may have misunderstood. 

Also, many young children delight in learning the fingerspelling alphabet, so this is a wonderful activity for Amra’s classmates and can help improve Amra’s socialization skills with her peers. Many mainstreamed deaf adults report that, while in school, many of their friends learned the fingerspelling alphabet and made use of it to improve communication. 

Fingerspelling can be a very useful aid for speech therapy as well (see below).

Recommendation: Amra, her parents, and her teachers learn the Sinhala fingerspelling

 alphabet, and the British fingerspelling alphabet for English.

Speech Therapy

Because Amra’s parents have expressed a desire for Amra to learn how to speak, frequent and regular speech therapy sessions are absolutely critical. The speech-language pathologist must be well-qualified and possess experience in working with deaf children (speech-language pathologists may work with many different types of disabilities; it is important to check whether or not a particular professional has had experience with deaf children). 

It is unfortunate that many deaf adults view speech therapy as one of their most hated and frustrating experiences while growing up. There are few things more discouraging than having your speech being constantly corrected, especially when you cannot even hear the correct pronunciation in the first place! 

When more creative methods are used, speech therapy becomes a far more enjoyable experience. Use as many visual aids, like diagrams, pictures, objects, gestures, and even basic signs, to make Amra’s lessons more effective. In the case of Sinhala, because it is a pure phonetic language, fingerspelling the word can often tell Amra how exactly to pronounce it!

Because Amra cannot hear, allow Amra to touch the professional (or as it may be, the teacher or parents) and feel his or her voice and breaths so she can understand better how to produce sounds (feeling the breaths on the lips is excellent for understanding the difference between aspirated and unaspirated consonants). 

The headmistress reported that Amra currently goes to speech therapy once a week. Twice a week may be more effective. To extend speech therapy to all parts of Amra’s daily life, a short training session for Amra’s parents by the speech-language pathologist can be useful for teaching relevant techniques and delivering a more unified speech training experience.  

Recommendation: Hold speech therapy sessions for Amra at least two times a week. 

Helping Points: Academic


Introduction
A deaf child spends most of its waking day in school, so it is the school classroom where most of the adaptions and adjustments to accommodate the mainstreamed deaf child is needed. Fortunately, many of these recommendations are easy to implement, and often makes the entire learning experience more effective and fun, not just for Amra, but for all children. 

Oral Instruction

It is assumed that the teachers will not be fluent in sign language. Thus, Amra must focus her eyes intently on the teachers’ lips for hours every day. Lipreading for hours is exhausting for any person. And because lipreading is very inexact, Amra may not understand even half of what the teacher says. Here are a few tips to help improve Amra’s lesson comprehension:

· Write down the topic and goals of the lesson at the beginning of every class. When the goal is clearly written on the blackboard, Amra will know what the teacher is planning to talk about. Simply knowing the subject dramatically increases a deaf child’s lipreading accuracy. This helps other children, too, by setting lesson expectations and boundaries. An example for a science class:



Topic: Tides


Goal: Learn the sources and forces that create tides in Earth’s oceans.

· When talking, face Amra and make sure she can see your lips. If Amra cannot see your lips while you are talking, she is not receiving any information from you. If you turn your back or head to write on the blackboard, stop talking until you have finished writing. For male teachers, any mustaches, goatees, or facial hair around the lips should be neatly trimmed or shaved. For female teachers, any head coverings must not cover up the mouth, and lipstick makes lips much more clear and easier to read.
· Write down as much as you can. Lipreading is often inaccurate and confusing, but writing is not. Any important ideas or concepts must be written down, and the teacher should make an effort to provide each lesson in as much writing as possible. If the teacher is working from her own notes, make a copy of those notes for Amra. Many other pupils will be delighted at the opportunity to see more writing, too.
· Appoint a note-taker. Taking notes is a common classroom activity. However, pupils usually write notes while the teacher is speaking. Hearing pupils can do this because they can listen to the teacher while looking at their own exercise books. This is impossible for a deaf pupil. If Amra looks at her book while the teacher is talking, Amra cannot see her lips and is thus missing information. If Amra does not look at her book while writing, her notes may be poorly written. The best solution is to pick a hearing classmate, maybe a friend of Amra’s, to take notes for Amra. This way, Amra can focus on the teacher, and then after school, copy the note-taker’s notes (or even better, use a copy machine). There can be a different note-taker for each class, but to reduce the complexity of copying notes, use the same note-taker throughout the school day if possible. 

· Place Amra in front of the class. Clearly, the farther away from the teacher Amra is, the more difficult it is to see the teacher’s lips. Placing Amra in the front of the class will help Amra better understand her teachers. In addition, the teacher will be able to easily check Amra’s notes or assignments and check her understanding of the lesson.
· Make sure Amra can see other classmates whenever they speak. If Amra is looking at the teacher while a different pupil is talking, Amra will not understand anything the pupil says. Make sure that children raise their hands whenever a teacher asks a question (this helps Amra participate, too). Then the teacher should pick one pupil to respond, have Amra look at that pupil, and then let the pupil speak. This may be difficult at first, particularly with young, excited children, but after a few days of practice, this will become the classroom culture. 
· Place special emphasis on language. Because every teacher of the deaf is a teacher of language, all of Amra’s teachers must also be teachers of language. If Amra makes grammatical or vocabulary mistakes in her assignments, correct them. Make sure Amra understands all new vocabulary words and how to use them in sentences. Seize the opportunity to teach some Sinhala or English grammar even if science or Buddhism is being taught. All students, not just Amra, will benefit from this increased emphasis on language.
Maths
Many deaf pupils find Mathematics a difficult subject as well. Maths is, in a way, another language to learn along with English or Sinhala, and is just as important as either language. A lack of understanding of basic maths (such as the ability to add and subtract small numbers without counting fingers, or memorizing the times table) will impair Amra’s ability to function easily in the real world. 

Allow Amra time to understand the new math concept and give her enough practice in it before moving onto the next maths lesson. Ask the tutor to place special emphasis on checking Amra’s understanding of Maths. If needed, give her more maths problems to solve, as extra-credit assignments (see below). Use flashcards as often as possible to help improve memorization.

Recommendation: After Sinhala and English, the next 

most important subject is Maths.

Vary The Medium

Nobody likes going to a school that teaches every single thing orally. Children are delighted when they are given the opportunity to transform their learning experience into different media, such as painting, drawing, dioramas, drama, or crafts. 

When you ask a child to make a model of the solar system, instead of listing the eight planets in order on a piece of paper, you are asking the child to use different skills to express the same message. It may be tiring and frustrating for Amra—and indeed, for any pupil—to do all her assignments in writing. Asking for a dramatic re-enactment of Independence Day, or a large painting detailing the different parts of a plant cell, or a photo album, with written descriptions, of a field trip are all wonderful ways to extract different types of creativity. Varied assignments will help check Amra’s understanding of the lessons as well as improve her ability to think critically and creatively in different ways. 

Recommendation: Vary the medium of the instruction and any assignments. 

Offer Extra-Credit Assignments

A deaf pupil, especially in a mainstreamed school, may need more practice with new concepts in order to understand it. In other words, this means extra assignments. However, forcing Amra to take on more assignments may damage her self-esteem and lead others to think that a deaf pupil needs more time and practice to learn the same information as a hearing pupil. 

A good way to avoid this is to offer extra-credit assignments to all students, including Amra. These assignments may be simply more practice with key concepts, or a whole new project such as a display board or an art piece. These assignments can be useful for the after-school tutor to work on with Amra (see below). The key here is that Amra gets more practice—and so do other pupils.

Recommendation: Offer extra-credit assignments.

After-School Tutoring

An after-school tutor is often critical to a mainstreamed deaf pupil’s academic success. The tutor’s job is to make sure Amra has understood her lessons and is able to apply the new concepts she has learned in her assignments. Also, this tutor provides another language resource to whom Amra can ask questions or receive assistance with writing or reading. 

Obviously, the tutor needs to be very knowledgeable about the subjects Amra is being educated in. If a teacher notices that Amra is having difficulty with a particular idea, he or she can tell the tutor to focus on that area. In turn, the tutor can keep Amra’s parents and teachers informed about Amra’s academic progress and point out any difficulties she is having.
 

Recommendation: Hire an after-school tutor to work 

with Amra three times a week.

Oral Interpreting

An oral interpreter is a person who is trained to repeat everything to the deaf pupil that is said in the classroom, but at a slower speed so it is easier to lipread. The interpreter may or may not be trained in fingerspelling and basic sign to aid lipreading, and will usually sit directly in front of Amra. This is optional but may become necessary if Amra fails to keep up with her classmates because of communication barriers. 

This may help Amra understand her lessons better, because there will be just one lipreading style to adjust to (because everyone talks differently, every person may or may not be easy to lipread). Also, the interpreter will catch anything Amra may have missed, such as a teacher speaking towards the blackboard, or a pupil seated behind Amra speaking out of turn. 

Because this interpreter will be working closely with Amra, it is important to make sure Amra can easily understand this interpreter, and work well with him/her. There are people who are naturally easier to lipread than others; those people make better oral interpreters. 

Recommendation: Closely monitor Amra’s progress. If she is falling behind because

 she is not understanding her lessons, hire an oral interpreter.

Rohana’s Specialized Resources

The Rohana Special School is staffed with professionals and teachers who have years of experience working with deaf children. Many of them have been to national workshops and meetings, and the school overall has evolved to accommodate the special needs of deaf pupils. The school also, from time to time, receives support from well-qualified professionals from overseas, such as Great Britain, Europe, or North America, with extensive experience in deaf education.

Therefore, it may be a good idea to consult with Rohana staff, including the principal, twice a year to review any challenges or successes in educating Amra. The Rohana staff may, in turn, provide new ideas for Amra’s teachers and parents to improve lessons, assignments, or activities. Finally, Amra may even go to the school to make new friends with deaf peers (see below).

Recommendation: Consult the Rohana Special School twice a year 

to review ideas and strategies for deaf education.

The Internet

It is no secret that the internet is the world’s biggest library; readily available among its millions of websites are thousands of pages of information on deaf education and more specifically, mainstreaming deaf pupils in hearing schools. Type in “deaf mainstream education” in any search engine (Google, Yahoo!) and you will get back hundreds of hits, many with the opinions and recommendations of people who have been working in this field for decades.

Narrow down your search to specific subjects such as speech training, teaching English grammar, or sign language, and you will find many new and interesting information that you can put into practice with Amra. In addition, you will have the opportunity to communicate with other people via e-mail or chat rooms—you will be able to share your challenges and learn from what others have experienced. In short, the internet is the next, best place you should go to after you finish this document.  

Recommendation: Make a habit of regularly researching 

deaf education on the internet.

Helping Points: Social


Introduction

Helen Keller said, “deafness cuts you off from people.” Because humans interact mostly via oral communication, deafness is a huge barrier towards making friends or understanding the finer nuances of culture, manners, and social etiquette. Thus, it is critical to monitor Amra’s social development as closely as her academic progress or her language growth. She needs to be encouraged often, and challenged to speak up—a deaf person often cannot afford to be shy. Finally, her self-esteem needs to be watched—Amra should understand that she is just as good as any other person, and capable of doing absolutely anything she wants to do, and never feel that deafness is a barrier to her dreams. 

Monitor and Discipline Amra’s Behavior

The headmistress reported that occasionally, Amra would hit another pupil. While children hitting each other is normal behavior, it is not acceptable and should be followed with disciplinary action such as a simple “No!”, time-out, or separating the two pupils. Do not give her a treatment that differs from the treatment given to everyone else; if Amra does something wrong that any other child would be disciplined for, then Amra should be equally disciplined as well. 

It may be useful to understand that any physical outbursts may be a result of frustration stemming from communication problems. Maybe the other pupil did not understand Amra, and Amra became irritated and hit her. Discussing with Amra why she engaged in inappropriate behavior may uncover deeper frustrations as well as opportunities to rectify them. 

The only situation where discipline should never occur is when Amra does something wrong—such as not responding to directions or not completing an assignment—because she did not understand. An example: During P.E., the girls are asked to line up. After a while, the line wavers, and a verbal order is given to line up again in a straight formation. Amra does not hear this command, and the teacher disciplines her for not standing in line. This situation should never happen, because Amra did not understand what was expected of her. 
Recommendation: Treat and discipline Amra as you would any other child, 

except in situations where she did not understand what was expected of her.

Involvement in Extracurricular Activities

Activites outside of school provide tremendous opportunities for Amra to socialize with her peers in different settings as well as be challenged in different ways. Observing how her friends act and react in situations different than in the classroom will provide Amra with a richer social behavior model. She will have to mix with her peers and this may lead to new friendships or, if her peers are mostly the same as in school, have her existing friendships made stronger. In addition, extracurricular activities provide new challenges—they may be physical challenges such as sports teams, creative challenges such as art, dance, or music classes, or mental challenges such as tuition classes. Enabling Amra to use her growing language and academic skills in different settings will be of unmistakable benefit for her. Asking her to choose the activities for herself will help her seek out what she is most interested in, leading to possible career objectives.

Recommendation: Enroll Amra in one or two extracurricular activities.

Groupwork
This topic has already been covered in the Helping Points: Language section but it warrants a mention here as well. Classes in which the teacher simply teaches the children the subject is of little social benefit for Amra. Providing in-class group assignments will help Amra learn how to work with other people to achieve common goals. She will need to use her growing language skills to communicate her ideas (and frustrations) with the other people in her group, and understand what is appropriate behavior in groups (talking in turn, listening to others) and what is not (monopolizing the discussion, putting down others’ opinions). 

Recommendation: Vary classroom instruction by offering group assignments.

Deaf Friends

It is lonely to think that you are the only deaf person in the world. Many deaf adults who were mainstreamed as children will tell you that often, their most important friend in the world was a deaf friend that they saw only occasionally. No matter how close Amra and her school friends may be to each other, there is no substitute for having a deaf friend with whom Amra can share all of her experiences, her challenges, her frustrations of being deaf in a hearing school. 

This deaf friend (or friends) do not necessarily have to be a sign language user; maybe she is also in her own mainstream program at a different school. She could be a day student at the Rohana Special School. If the deaf friend can teach Amra sign language, then that will be beneficial as Amra will be better equipped to talk with other deaf people should she wish to in the future. It is important to understand that learning sign language is not a detriment to Amra’s language development. In fact, it may support her development of spoken and written languages by enabling Amra to understand how language works! 

It is almost inevitable that Amra, when she becomes an adult, will interact with other deaf people in one way or another. Introducing Amra at an early age to the deaf community, via making one or two deaf friends, will give her the tools she needs to participate in the deaf community and choose how involved in this community she wishes to be. 

Having a deaf friend can enormously help Amra deal with the frustrations of being a mainstreamed deaf pupil, boost her self-confidence, and instill in her a greater understanding of who she is and what abilities she can use. 

Recommendation: Seek out a deaf friend for Amra.

Exposure To New Settings

Do not leave Amra at home! Take her to the food markets, the fabric and clothing merchants, the electronics shops, the mosque, the cultural and religious landmarks, the natural parks, relatives’ homes, the beach, Colombo, and more. 

Expose Amra as much as possible to the world, but make sure she also participates in it. For example, at a cultural landmark, have Amra ask the tour guide different questions.
At the market, have Amra buy something or ask a worker where a certain item is. At the beach, teach her how to swim. At relatives’ home, have Amra help out with cooking, serving food, and cleaning up. 

Having Amra become a full participant in the world around her will help her understand how people function and work with each other, and develop her self-esteem when she understands that she has as much privilege to be in the world as anyone else. 

Recommendation: Take Amra everywhere the parent/family goes, and have her participate.

Conclusion


Evidently, having a deaf child in a hearing school setting is a challenge for everyone involved and especially for Amra. However, through: 

· the judicious use of resources, 

· the open, honest, and frequent communication of everyone involved, including Amra, 

· the effort put into researching techniques and best practices,

· the willingness to try new ideas and unconventional approaches, and

· the courage to discard methods and subjects which are not benefiting her,

Amra is sure to have a top-quality education with full, equal attention given to the nuturing of her language skills, her academic expertise, and her social development. 

Do not forget that Amra is a deaf human being. She is not broken, and does not need to be “fixed.” Offer her alternative ways to reach the same goals as any other pupil, and she will surprise you with her intelligence and tenacity. Always try to keep in touch with Amra’s feelings and elicit her input on what she is feeling and what she wants to happen. Many times, the best thing you can do is listen. 

You are not alone. Countless other children, parents, teachers, and headmistresses have walked down this same path. Remember, the more effort, thought, and heart you put into Amra’s education, the more she will get out of it. Good luck!

“A deaf person can do anything, except hear.”
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